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Learning Objectives

Participants will…

• Increase understanding of rigor

• Apply understanding of ways to increase rigor 
through implementation of effective instruction

• Consider instructional decisions based on 
assessments 

• Ensure alignment of activities to standards



Advanced Organizer

• Define

• Effective Instruction
• Universal Design for Learning

• Unpack
• Cognitive Complexity

• Assessment 
• Common Formative Assessment (CFA)

• Progress Monitoring

• Rubrics/scales

• Activities Aligned to Standards



Think and Share

On your own, think about …  Share out… 



Webb’s DOK Chart 



Defining Rigor



Let’s Define
What is Rigor?

• Take a moment individually and 
create a definition on index card.

• Discuss your definition with your 
table to refine the information and 
come to consensus with a clear 
definition.

• Once created, write definition on 
chart paper.

• Determine how the information 
will be shared with the group.



How Close Were We?
“Rigor,” is referring to the fine line between 
challenging and frustrating a student. 

Students:

• are challenged to think, perform, and grow to a 
level that they were not at previously. 

• must work, like an athlete at a team practice, to 
build their skills, understanding, and thinking 
power, so they can achieve at higher and higher 
levels. 



Let’s Discuss
• What do you consider “rigorous” 

for your students? 

• Do you think it is different 
depending on the class? Why?

• How do Florida Standards affect 
the type of rigor you engage 
your students in?

• How is the content of the course 
calibrated, so students are 
compelled to grow, but not 
frustrated and overwhelmed in 
the process?



Previous PD. . . 





Previous focus…  

• Progression from 
grade to grade

• 4 PLC questions



Shift in focus/
vocabulary –
Marzano

• What is the learning 
goal/objective?

• What are 
foundational 
knowledge/skills?

• What are more 
complex 
knowledge/skills?



Area of 
Performance

Highly Effective Effective Needs Improvement/ 
Developing

The teacher’s 
lesson and unit 
plans 
demonstrate 
knowledge of the 
content, 
prerequisite 
relationships 
between 
important 
concepts, 
instructional 
strategies, and 
organizes 
strategies and 
activates in an 
appropriate 
sequence.

• All of the 
elements of the 
instructional 
design support 
stated 
instructional 
goals, engage 
students in 
meaningful 
learning, and 
show evidence of 
student input. 

• Teacher’s lesson 
or unit is highly 
coherent and has 
a clear structure. 

Most of the elements 
of the instructional 
design support the 
stated instructional 
goals and engage 
students in 
meaningful learning, 
and the lesson or unit 
has a clearly defined 
structure.  

Some of the elements 
of the instructional 
design support the 
stated instructional 
goals and engage 
students in meaningful
learning while others 
do not.  Teacher’s 
lesson or unit has a 
recognizable structure.  



•How Close Am I?

•3-2-1



Effective Instruction



Effective Instruction

• Academic and behavioral expectations
guide instruction
• FL Standards drive academic expectations
• Behavioral expectations are defined by the 

community/district/school

• Rigorous expectations are 
communicated to and understood by 
students (student-friendly language)
• Essential questions and rubric posted



Effective Instruction
Contiguous instruction

• Seamless and connected

Gradual Release Model
• Transfer ownership of learning from teacher to student

Differentiated Instruction
• Instruction targeted to learning needs of students

Universal Design for Learning 
• Principles integrated across the continuum

Student engagement
• Motivate to learn

Effective use of data
• Instruction informed by data review



Effective Instruction
Effective use of technology 

• Utilized as a tool to enhance learning

Checks for understanding
• Continuous, ongoing formative assessment

Scaffolding
• Ongoing support provided throughout the learning process  

Vertical and horizontal articulation
• Vertical-communication from grade level to grade level
• Horizontal-communication across the grade level

Fidelity of instruction
• Implementation of instruction as intended

Teacher and student self-regulation and self-monitoring
• Reflection of teacher towards instructional practices and 

students towards learning



The Target

Growth Mindset

Students become masters of 
their own learning, which leads 
to a DESIRE TO LEARN

Tendency to:

• Embrace challenges

• Persist despite obstacles

• See effort as path to mastery

• Learn from feedback

• Be inspired by others’ success

Expert Learners

Students are the driving force 
throughout a successful learning 
process.

Students are:

• Resourceful and 
knowledgeable

• Strategic and goal-directed

• Purposeful and motivated



Supporting Rigorous Achievement

Not only is maintaining a high standard essential 
for student success, but excellent teachers must:

• believe in the potential for each student’s success 
and communicate this belief.

• systematically scaffold lessons from one to the 
next.

• provide content that is relevant and relatable to 
student background information and interest.



Universal Design for Learning

“An approach to designing instructional methods 
and materials that are flexible enough from the 
outset to adapt and allow for learner differences”

~Meyer and Rose (2006)



The Goal of UDL
Eliminate unnecessary barriers to 
learning without eliminating 
challenges in order to ensure all 
learners achieve standards through 
rigorous instruction.

• Maintains high expectations 
for ALL learners

• Ensures access to academic 
standards for ALL learners

• Ensures student interaction and 
engagement with content for ALL
learners



Barriers

High intensity barrier:
• Significant impact on 

individual student 
engagement and 
learning (e.g., small 
group & individual 
instruction, 
Differentiated 
Instruction (DI), 
aligned with learning 
needs)

High probability barrier:

• Wide-spread or 
common barriers that 
impact many students’ 
engagement and 
learning (e.g., integrate 
strategies that support 
cognitive processing 
through academic 
instruction, DI, provide 
adequate instructional 
time)



Buckets of Barriers

• High Intensity 
• Instruction

• Curriculum

• Environment

• Learner

• High Probability 
• Instruction

• Curriculum

• Environment

• Learner

Across 
Multiple 
Domains



High Intensity
Instruction Curriculum Environment Learner

High Probability
Instruction Curriculum Environment Learner

Tier 3 Barriers Tiers 1 and 2 Barriers

Multi-faceted needs of students



Process to Address Barriers

• Require use of information and data related to 
students’ strengths, needs, and interests

• Determine clear learning goals and objectives

• Anticipate high probability and high intensity 
barriers

• Plan options for accessing, interacting, and 
demonstrating to lessen the impact of barriers 



Process to Address Barriers
continued

• Design appropriate strategies and supports into 
the lesson plan/instructional environment

• Ensure scaffolding to remove barriers to learning

• Implement instructional plan

• Evaluate impact 

Result in immediate and sustained engagement and 
improved academic outcomes



Adaptation for 
Unique Student Needs

Page 2 of  Intentional Thinking Map
Page 8 of CCC handout “What the Teacher 
Does” 



Let’s Discuss…

• How would providing more accessible and 
engaging instruction impact achievement for 
students in general? For students that 
struggle?

• What barriers could prevent this type of 
instructional planning process from occurring 
regularly?



Unpacking Standards

Ainsworth, L. (2003). Unwrapping the standards: A simple process to make 
standards manageable. Englewood, CO: Lead + Learn Press.



Let’s Consider…

• What are your standards in your classroom? 

• How are those communicated, supported, and 
demonstrated throughout the year? 

Take time to consider how “rigorous” the 
academic requirements are for your classroom, 
and shape the environment to consistently 
demand of students higher and higher levels of 
academic progress…

Why is it necessary to unpack standards?



Benefits of Unpacking Standards

1. Greater clarity for teachers

2. Improved alignment

3. Improved continuity for students between courses and 
between grades

4. Increased opportunities for curriculum integration

5. Provides educators with a baseline or starting point for 
lesson planning and differentiated instruction

6. Provides clarity on which skills and concepts should be 
taught and assessed

7. Process allows teachers and administrators to 
determine what matters most (i.e., pacing, 
assessment, Power Standards)





Consider Vertical Alignment
LAFS.11-12.RI.1.2 

Determine two or more central ideas of a text and analyze their development over the course 
of the text, including how they interact and build on one another to provide a complex 
analysis; provide an objective summary of the text.

LAFS.9-10.RI.1.2 

Determine a central idea of a text and analyze its development over the course of the text, 
including how it emerges and is shaped and refined by specific details; provide an objective 
summary of the text. 

LAFS.8.RI.1.2 

Determine a central idea of a text and analyze its development over the course of the text, 
including its relationship to supporting ideas; provide an 

objective summary of the text. 

LAFS.7.RI.1.2 

Determine two or more central ideas in a text and analyze their development over the course 
of the text; provide an objective summary of the text. 

LAFS.6.RI.1.2 

Determine a central idea of a text and how it is conveyed through particular details; provide a 
summary of the text distinct from personal opinions or judgments. 



Let’s Discuss…

How do I know I’m reaching the level of 
complexity needed to master the standard?



DOK Levels

• Level 1: Recall

• Level 2: Basic Application of 
Skills & Concepts

• Level 3: Strategic Thinking & 
Complex Reasoning

• Level 4: Extended Thinking & 
Complex Reasoning





Webbs/Marzano





•How Close Am I?

•3-2-1



Consider

CPALMS Resources
Vertical Articulation
Unpacking, including implicit skills and 
instructional implications
Learning Goals/Essential Questions
Access Points/Resources
Test Item Specs





Why Assess? 
“The true purpose of 
assessment must be, first 
and foremost, to inform 
instructional decision 
making. Otherwise, 
assessment results are 
not being used to their 
maximum potential –
improving student 
achievement through 
differentiated 
instruction.” 

- Ainsworth & Viegut, 2006, 
p. 21



Utilizing Data



Utilizing Data to Inform Instruction

Data are used to:
• Identify students in need of intensive support

 Historical data, screening data, EWS

• Understand student needs
 Diagnostic assessment data, learning scales, Discovery Ed., 

etc.

• Monitor student progress
 Progress monitoring data: academic, behavior, engagement

• Evaluate effectiveness of tiered intervention 
support
 Program evaluation data: 

 Academic, behavior, engagement



Progress Monitoring
Evaluate the effectiveness of core instruction and support

Groups:

• Content area

• Sub-group

• Teacher

• Grade level

• School

• Overall

Assessments:
• Formative
• Summative 

Occurs:  
• Daily
• Weekly
• Quarterly
• Semester
• End-of-year



Common Progress Monitoring Sources
• Unit Assessments
• Weekly Vocabulary Tests
• Daily In-Class Formative Assessments 
• Homework
• Curriculum-Based Measurements
• In-Class Participation
• Observational Data
• Self-Monitoring Checklists/Rubrics



Supporting Rigorous Assessment

It’s not enough for teachers to “teach” and expect 
students to “learn.” They must provide students 
with various opportunities to:

• compare performance to previous attempts.

• not give up or feel overwhelmed when faced with 
challenges.

• reflect on their learning progress and efforts.

• demonstrate learning using a rubric or other 
standard-based assessment tool.



Rating Scales and Rubrics
Rating Scales

• used for assessing the 
performance of tasks, skill 
levels, procedures, process, 
qualities, or end products. 
(Teacher Tool)

Rubric
• list of criteria and 

description to inform 
students what different 
levels of accomplishment 
look like. (Student Tool)



Usefulness of a Rubric

• Student is ready to move on to 
demonstrating deeper understanding and 
beginning to take charge of their own 
learning

• Purpose is not for giving grade, but assisting 
student’s learning by providing descriptive 
feedback



• Achieved by 
careful scaffolding 
of information and 
tasks

• Teacher actions in 
the classroom 
have a direct 
relationship with 
students’ depth of 
learning



Page 1 of  Intentional Thinking Map 

Assessment and monitoring – how will you check for 
students’ progress towards learning targets?  How will you 
know if your instruction is having the desired effect? 



•How Close Am I?

•3-2-1



Activities Aligned to Standards



Technology

Multi-Sensory Teaching

Differentiated Instruction
Performance-Based Assessment

Content Enhancement Routines
Learning Strategies

AVID

PBIS

CAR-PD

Power Hour

Universal Design for Learning

Activities Aligned to Standards
How do I ensure the activities are aligned to the 
standard’s level of complexity?



Examples of Rigorous Instruction

Quality of thinking, not quantity, 
can occur in any grade and content 
area:

• Higher order questions asked 
during whole and small group 
instruction

• Students assigned tasks that are 
on or above grade level no matter 
their ability level



Examples of Rigorous 
Instruction

Deep immersion in a subject to include real-world 
settings and working with an expert. Students are:

• involved in inquiry-based learning

• given a variety of ways to demonstrate learning 
• tests with a wide range of types of questions 

• allowed to show understanding through creative projects



Examples of Rigorous Instruction

Goal is helping students develop 
the capacity to understand 
content that is complex or 
ambiguous, and personally or 
emotionally challenging. To gain 
deeper understanding teachers:

• facilitate Socratic Seminars

• have students engage and 
think critically about text 
• Comprehensive Instructional 

Sequence



Examples of Rigorous Instruction

High expectations are 
important and must include 
effort on the part of the 
learner. Students are:

• engaged in student-led 
discussions 

• referring to text to support 
their findings

• responding to text daily in 
every class



Activity



•How Close Am I?

•3-2-1

What support and resources will you 
need to move toward this way of work?





Resources 

• http://lms-rigor.wikispaces.com/

http://lms-rigor.wikispaces.com/


Please Leave Behind…

• 3-2-1

• Evaluations



• Pam Sudduth
• psudduth@usf.edu

• Shelby Robertson
• srobertson@usf.edu

• Tara Jeffs

• tjeffs@usf.edu

Professional Development Team

• Karen Johnson (LaBelle)
• johnsonk@Hendry-schools.net

• Sasha Tack (LaBelle)
• tacks@Hendry-schools.net

• Tina Wills (LaBelle/Clewiston)
• willst@Hendry-schools.net

• Auria Perera (Clewiston)
• pereraa@Hendry-schools.net

• Ivette Porth (Clewiston)
• Monzoni@Hendry-schools.net
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